The following is from the Fundamental Lawyering Skills course memo: 

FUNDAMENTAL LAWYERING SKILLS 
CRITERIA FOR EVALUATING LAWYERING SKILLS

In Fundamental Lawyering Skills, you will be asked to evaluate your own performance of skills as well as the performances of others.  (Please see the Feedback Model which follows these criteria.)  The criteria set forth below are designed to facilitate evaluations from both of these perspectives. 
There are numerous criteria one might use for evaluating the skills we focus on in this course.  The following list is not meant to be exhaustive or exclusive, but rather, suggestive of criteria that we believe will facilitate helpful critiques.  It is important to be aware that the mix of criteria that apply to the evaluation of a particular skill is often influenced by the context and the situation.  For instance, there will be occasions when it is entirely appropriate that an attorney not conduct a complete or thorough interview the first time s/he meets with a client (e.g., if the client is extremely upset).  Learning to gauge the context in which you are situated and to make appropriate decisions are important aspects of this course.      

Client Interviews  

(1) establishment of an effective lawyer/client relationship   
(2) organization and structure of the meeting
(3) effective use of active listening   
(4) effective use of different forms of questions
(5) thoroughness and accuracy in obtaining and memorializing information, including development of an appropriate timeline
(6) identification of the legal problem
(7) identification of the client’s goals
(8) identification of the client’s non-legal considerations and concerns
(9) efficient use of time
(10) effectiveness in responding to questions
(11) clarity of communication of lawyer’s role to client
(12) clarity in explaining the legal process and relevant substantive law
(13) effectiveness in closing the interview (including establishing an appropriate fee arrangement and identifying the “next steps” for both lawyer and client   

--------------------------------------------------------------------------------------------------------------------

From one adjunct who teaches the course:
Date: September 2, 2009 
To: Prof. Beth Schwartz 
Director, Fordham University School of Law Skills Program 
From: Prof. David M. White / Adjunct Associate 
Re: Use of Rubric in Interviewing Skills Instruction 

I have realized great success through the use of the experiential learning model – learning by doing.  I afford students the opportunity to actively participate in interactive “fishbowls” and extended simulations.  The format facilitates a dynamic exchange between the instructor and students, and among the students themselves.   
Role-plays and simulations are videotaped to record both verbal and non-verbal communication mannerisms.  Such concrete, specific feedback is essential to the development of effective professional skills. 
Positive results are greatly facilitated by mutual support and encouragement.  During the first session, I inform students that this will likely be one of the most challenging courses of their legal education, as participants must necessarily leave their respective comfort zones to explore new techniques.  I am committed to fostering a low-risk learning laboratory whose hallmark is mutual support.  Criticism may be either positive or formative; both are welcome, provided such observations are genuine.    
I expect non-subject students to be as engaged as their subject colleague.  Accordingly, I assign each student an observational role.  Through the provision of 360-degree feedback, students hone developmental skills, traits and behaviors.  Table 1, infra, represents a typical session.  
 
INTERVIEWING SKILLS INSTRUCTION  
FALL 2009 
SUBJECT: SAMANTHA STUDENT  

Observer             Assignment    
Student One 
Verbal Mannerisms 
Student Two 
Non-Verbal Communication 
Student Three   
Rapport Building  
Student Four 
Effective Use of Fact Gathering, i.e., high-gain, open-ended, leading, and closed questions 
Student Five 
Effective Use of Active Listening Skills 
Student Six 

Separation of Client Interests from Articulated Positions 
Student Seven  
Identification of Client Goals 
Student Eight 
Preliminary Assessment of Possible Creative Options  
Throughout the past six years, I have witnessed nearly two hundred students realize quantum gains through the use of this system and recommend it without reservation to legal educators.   

------------------------------------------------------------------------------------------------------------------
Comments from another adjunct teaching the course: 

Generally I base my student's simulation grades 40% on their written self-critique and their participation/reflection during our conference, 30% on the planning/prep and 30% execution. 

Aside from the checklist in the course memo, I look to see how/if students incorporate what they've learned from the reading in their planning and self-critique.  Have they referenced the reading?  Is there something specific they plan on trying/try that comes directly from the reading? 

When grading the self-critique, I look for specificity.  For example, if a student tells me he/she did a good job making their client feel at ease, I want to know what specifically they said to their client to achieve that result.  Also, when they discuss what was not effective, I'm particularly impressed when they offer an alternative for next time. 

When evaluating the execution (in addition to what's in the course memo), I evaluate them based on how they have improved from previous simulations. Also, I consider a student's particular personality and look at whether and how they've used it to their advantage. 

I know that's not really a checklist, but I hope it helps. 
